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Abstract . . 4. ' ' • - . 

^ . The Student Attributes Coding: ^Syste* has been . 

deHreloped for gathering data about the persdnal characteristics atid ; . 
classroom beha^^ior of eleaentary school students selecte^f ' f or 
bb^#;rVation becausgt th^ey engender predictable attitudes and 
exp.i^'ctations in their^ teachers^ This systeii*is designed to 
systeiatic?ally record and 'categorize, all ihteractions* of selected 
target children irith the teacher^ as' jteriT as. critical behaviors 
perfbr«ed^ independently and with their peters. The coding sheet is > 
divided dito four sections according to^the type^of interaction being 
coded^* The .response opportunities". section includes categojcxes for, 
indicating, whej^her the interaction ^was,- in a saall group or general 
class dji^iscussionr the lethod of initiation of the interaction, and 
the fee'dback provided by the teachet. The chxld initiated contacts 
section records the child's wrk, approval sfeeking; hcusekeopin^, , . 
peEsonal, 'tattling, and social in'^eraationsi "while, the adult afforded 
^contacts section has divisions for vo£k, housekeeping., personal., ^nd 
sotial interactions betwefen the teach ef and^^lfe target child. The 
behavior x^ated contacts section records student causative . 
behaviors, and teacher's reactions to thea, ..in addition to specif ic 
critical target and teacher behav^ors^ ihstrpctions regarding cod'er.» 
draining and reliability,- and a sample coding sheet are included. • 
(Author/HV) ' ' ^ ^ ' • . ' 
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• ^ INTRODUCTION. • . 

\* this coding system .was developed fcjr study deslgnad.fo gather data about 



V. tiTte':p.0r§onal 6haract.erlstlcs and classroom behavior of students' selected for 
observation because they .engender^ predictable attitudes and* expectations in 

*. , thjelf: tfeachers. This Information should be useful In helping teachers to 

[is , • •^ - ' ' ^ •. ""---^ ' ' ' 

'minimize the cfegr^ee to which they'^/form Ondesl rableex^.ectatjons and attitudes 

abpiit students ahd in helpring them learn to deapl with some of the TOre cdmmon 

^ ''prnblem types*" more' effectively.^- \ * ' . ^ , <Si 

^ ' . . - ^ . . ' - - ' 

Teiachers in 4 elementary schools filled Out l3.bJpplar rating forms con- . 
*\- . •••*'» ^ * 

pern inch their attitudes and expect-at.ions regarding their students. These were 
.filled out at 5 Qpints in t|me, ear iy^ middle, aid late in the school year', ^ 

' . \ - A • ^ ■ \ ' ' ^ ^ ^ 

to see whether tRa teacher's Impressions of students- remainpd cor^tant or 

- - * \ : • ' ^ ' ^ ' 

^changed linearly with time. These same. students were rated twldb the next vear 
. op the same scales by different teachers., Thfe^e^2 set's of teacher^ ratings 
Were then ane^^lyzed' to identify students who showed constancy- In the impressions 

• theymede.on their> teachSrs. . ' ^ • • 

OuNng this second year of the study- ( l973-?r974 sbhool year), these 
selected students were observed by classrooiB observers us i ng .the^ present 
codjng system, th'e observers also rated each student on the higli influence • 
i ^ca^les^ used by the- teacher, and the teachers, were interviewed to obtain*free 

• response comments about th^ children. Analyses of these data and their 

• <? 

' implications for teach>ing wil^.be presented in future reports. . Meanv/hi le,^^ 
the coding system is presented, in the present, document for^^?fHe conv^nience^f 
research'ers interestecj in this topJc. • * - ? ' 



, . . . . • OVERVIEW 

*.•<•' IT ' 

Th3 cod I n*g system, and therefore' the coding sheet, is divided ihto * 

four sectt^s according to the typ^ of. interaction i)eing coded: Publi.c . 

Response Opportunities, Cbi'ld Initiated Contacts^ AdQit Afforded Contacts, 

.and' Behavior Related' Contacts, ^ The "Resppnsp Op^ortunitie^*^ section includes 

categories for indicating, whether thfi interaction viae in a small. -group or 
' If - . . ' 

general class discussioh,. the rnethod of initiation of the^ntei^acjion, and 

,v ,^he feedback provided by*the teacher, tThe "Chj Id /initiated Contacts" sectipn. 

records the chjld^s WoVk-, ^proval Seeking, Housekeeping, Personal, Tattling, 

and Scfcial interactions, The !*Adult Afforded Xorttacts" sectidn has divisions 
. . • > - ' » - ' / > 

- for V/ork, Housekeeping,'* Personal , and Social interactions between"* the teacher 
\ and the target child. The ."Behavior 'Related'Cbntac+s" sfection records 

Student Causative Behaviors, and teacher reactions to them, Jn addition 
, -to specific target ^nd ^feachqf critical- behaviors "wlieh they cJccur. ♦ ' 




^><"^, STUDENT ATTR I BUTtlj COD I NG SYSTEM .. , / . " ' ' 
..The Student.'Attributes- Coding System io designed to • systemat'i ea 1 1 y 



rroQord and categorize all.' i^tjeractfions of seiected target ch i I drerv with the 

.^v'.\ ' . ' . ^ 

V teacher, as wejl a&crj^tfca! behaviors- engaged in by the targets^ both independ- 

ent^^y gnd:;v<lth th^i^r* pc^^rs. THThi s natural ist id codinq system 'recqrds both 

^ .adult ^afforded and^hilf) initiated public and pri vate^^ccntacta, as we.1 I as 

b^aVi or related incjden'ts and certain critical -betiayiors. Although it *^ 

'/ '•'•L A ' ^ • . ' ' * ' ' ' 

' , not designed to code everything that goes oq in %ie classr5om, it does 

1' proyJde every dyadic interact id^ of a target iJith the teacher" a pjace in the 

-"^v ..\ ■ . - ' ^' ^ .: * . . ' • 

. :,i^-6ystem. This observa4ion*'sy stem, therefore, will record both the rjuantitvy-and 



* ' ' & 



quality pf teacher fntoraction with the inc?ivic|ual target childf^^n. 

. • GENERAL' PROCEDURE. ' . /J 



'The focu^ of' this coding system is on ti'.e individual* target child. . 

V * • • : ' / 

in the classroom. Each- child to be studied is' assigned 'ao identification 
aumber. Arrangements can be made with individual classroom teachers for 
the children to sit in assigned seats^for at^leagit a short period^of time 
so that coders car> morr'e eef^'ly !o^rn to associate* tlje target chi-ldren with 
! their. ID^ numbers. The* attua L coding proceeds with the coder.fol lov/ing the 

* attention of the teacher arid recorcling eadh interaction -she has with the 

* designated children. At the same time, he monitors other events in the 

> classroom, watching ^or the occurrence o'f criti^cal behaviors by the target 

* children, eitheP^independcnt I y or wit.h theirpeers. 



1 



■ ^ RESPWSE- OPPORTUN U I ES 

." .^Respo'nse oppoh^unities include public opportunities to answer a ' t ^ 
question, make a commen+c^'dur-ina a discussi^on/ recite^ read during reading ^ 
group, work a prdbiem on the/board, or otherwise answer a qyestion or 
^i^^pond publ.icly during a lesson. Response CDportuniti.es are coded according 
"^to: 10 smalJ group vs-. whqle class context; 2). initiation of the response " * 
opportunity ('four .types); 3) +eacher's).prajse ori^ criticism (if any.). Refer' 
+Q^?hg sample coding sfreet on page 45. ' . 

. Small Sroup vs. Whole glass ... \ - . * ^ 

. Whenever a chf.ldy^s coded for a response opportunity, the coder checks 
either th6 small' ghoup or the whole" class column to indicate whether it occurred 
during-'a sftia 1 1 group (a reading group on some other small group lesson) vs^ 
whether if- occurred in a diseussifcn'or ^lesson presented to an entire class. 
Code whole class (CLASS) If all or alrrtbst all members are.pres'ent (such as If 
3 or 4 children had, been takep oUt for*some special work but the remaining 20. 
to 25 children were sfl U present)^ Code small group* (SMALtO when less than 
half the* cP&sS^ pre |n a group with the teacher. . ' . 

The sma4 1 group vs. -whole class distinction need be made onTy once" •f9r 
any continuous •I'fesson, arid .a line can be'^draWn down from that ^Irst check 
to the last -.one made* during the lesson, Tfius, dulrtrig a pjvpri lesson. It 
will not be necessary to repeat .the checking'^f th-i^s particular, distinct ion 



for ^ach separate response opportunity* * ^ 

^. * * . 

* ^ ' • <i 

Initiation - of the Response Opportunity 

■ yM^s cdding indicates whether the teocher or the child Inl^-f^ted the 
response; opportunity and, if the child did, witich of three possible methods 



that he could have used was used.^ The categories are non-volunteer (NVOlV/ 
'^ Vpidnteer (VOL),- wave (WAVE); .and ca!'-out (CALLK ^ ' ' 

. - .Code no^n-volynteer^'(nVOL) in situations wherS the teacher calls on' 
the QhMd when h^* does not haVe his hand up and Is noVseeking a* response 
actively. 7 We tearber may do t'his by naming the child even before she asks 
the'cjUestlpn, or she ray ask tHe question and Then call on?^chffd who does 
•not have^hls hand up, or she may nOt gTve efiough-time tor any chlW to' raise * 
his hand^'but;call on someone as soon as ^he finishes asking the question: '-aTi 
of the^^e cases arp non-volunteer, since the child cHd not posjtive I y .Indicate 
a. desire to respond ♦ ^ 



Code. vplutiMerL:<VOL) when the child has raised „hls 'hand and is- called 
'• ^ ' - • ' ' ' 

on by the teacher. This category should also be coded if It Is not clear t?iat 

the child volunteered by raising his -hand, 'since mostofthe tr'me the'teacher ' 
will, call on children who h^ve raised their hands. 

- Wave- (WAVE) is coded when the ch i id. nofon ly raises his'hand seeking " •' 
to respond, but waves it vigorously and/or pleads for a "response opportunity 
.(."Teacher, Teacher!" "I- know. Teacher, \ know!").- Thus, WAVE is coded when 
The child goes beyond merely raising his hand and does somethi;ig verbally or * 
physically to draw the ^eacher's attention to himself and to convey special 
eagerness ta be caHed on. If there Is uncertainty about whether to code volunteer 
(VOL.) or WAVE, code vo I unteer ( VOL) . Thus, WAVE is codeo only whei^.one is <^r- * 
tain that It .shouh %e coded. . ^ * ■ - . 

Code call-out (CALL) whenever the child calls out the response-wi^^hout 
the teacher's i|rst having called on him. Iri this case, +he child responded 

wltl^out waiting for the teacher to give him permission. If It 5's- unclear 

- ' • ^ •■.■*. «» . I- 

whether the child called out a response without oermission or "whet-h^r the teacKeg - 



Indjcated that the child should/respond in some rnlnlmaL way that th^ coder 

couid'se.6^ volunteer (VOL) coded rather than ca4+-out (CAJLL). 'Thus, cal'l- 

out (CALL) Js coded^on l^/when It Is obvious that tha chllji* has cal led* out the 

answer without pefm I sslppe ■ ' . * , * 

Also coded^'in this section arfe chi Id- initiated questions- and comments / 

that arise Independent I ot. a question, .from the teacher* -T-hese instances are 

handled In the same way^as^ a respoh^^ opporfurfity Initiated by the teacher*; 

If' the child raises^ his hand anrf In 'effect volunteer^ his question or comment, 

It is cod^d under VOL or WAVE, usirig the same .d^int io.ns ofthese categories.^ • 

as described above** i*,'*on 4he other hand, he cal Is .out ttis, question or comment 

»• * * ' . 

without being acknowj^edged ^f irst. It is codec under C^tL, ' In *all of these case's 

however, .the contact Is definl'tely'chi Id-initiated and not*meQaly the rosponsfe ^ 

to a teacher Initiated response opportunity* ' ' 



Teacher Praise and Crftici^sm " . • " * * d ' . , 

• : - . 

This coding is optional, and is- coded only on 'those pc'caslpns where it 

occurs (which will be a minority of response, opportunities in- most -teachens' 

■'' ' , <: ./*../ 

classrooms). Code p'rafse (++) if the teacNer praises the quality, of, the- ch^J'd's 

aaswer or. response and code criticism ( — ) if she criticizes it. ' ^ - • 

. Praise (++)-is coded when thQ^djjld^ is, praised verbally ("Good'," "Fine, ^' . 



"Very good," "Right on"j^^but^rals6 Is nbt coded (ordinarily) If the tpacher 
merely gives the^chfT^feedbac^^ that Ke has been correct ("O.K.," 

".ThajJls'"'"ightV"^*'Yes.") . Fo^ consistency, stock wdrds such as "good" and 



"fine" should be con's idered and coded as praise even if the teacher uses these » 
words habitually. ^Praise (++) \z olso coded whenever the "teacher gives feed- 
back in an excited or*emotion^l way that conveys dolight, pleasure, or excite- 
ment at the- child's response/Thus, If 4he teacher says ''Thaf's rj^htf^ in a 

• X • '-12 - . r 



Warm^and excited tone of voice, praise (++) Is eoded even though the praise was not 

•spelled out- verbally. •Thus,'praise (++) Is coded" whenever the teacher shows 
.■•'••<>■-: ^ ^ . « 

• excitement «ir. pleasure In' the child's response,, regardless of the verbal 

. • • • - . •' . • .. ' - t ' 

content of her reac.tlon'to thd child -and It Is also coded whenever-the teacher 
• ^" . ' 'C j ' • 

J verbally express^es praise, regardless of her emotional expre"ssion or voice 

•• .'."I./ ■• ' ''L ■ ' r- 

•• . T^e\Cod]*ng of crltlclsfn (— ).paral lels the cod.ing^'of {iralse. If 

• ;■ ■ ■ * j " ' v 

the'te^cher rfierelly .gi veg the chjid negative feedback telling him.that he is 

Inwrrect r'Np,J' nhat^'s not right."),, do -not code criticism (--). Code 

• cHtrfcjsrn (--')•. wjien the teacher criticizes the ch.ld verbally ("That's 
^a'3tVplcf answer!^' "iio , that' Is not right. What is the matter with you?" 
*^^'l 'm surprised at you. You shoul d .know better than thSt!'/). Alsb, code 

eMtlcIsm (--) regardless of the verbal message if ..the teacher's reaction ' 
<^nveys'^sgust,' frustration, anger or rejection through voice tone, facial 
^xpressl-on or gestures. Thus, code criticism (--) if the teacher' says "Nb!" 
sharp.|y to the"'child with an expression of disgust and frustration. Like praise, 
criticism (~> Is co(fed wheliev&r-the^teacKer reaction conveys disgust or other 
^negative emotions through gestures, faciaT^xprfessj^on^ voice tone, cegard- 
^less of , the words ;the/ teacher uses, and it is also coded ^wfVenever the teacher 

r ' " ^ t 

. criticizes the child personally In words, regardless of her expression, gestures, 
ot voice tone. „ • 

NOTE: -Criticism ( — ) is coded here only for criticism of the quality of the 
chlld^s answer. Criticizing the child, for having called out a response without 
peijmls^Ion (as opposed to 'cf it id z^g his answer for being stupid) is coded 
under bQhavIoral critici^sm and should not be contused with criticism Qf the 
qual Ity of fhe child's response. * V 
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.If It is not clear whether or not to code praise pr criticism-»( — ), 

such as in bo«"derlinc cases where the reaction is soipe^^hore between simple 
.feedback and praise or criticism, do not code praise or cri'ficfsrn. In oth'er 
^Words, code praise or criticism only when it is obvious that it should be 
.coded; ' ' ' • . ' - 

w . . • » ♦ ^ 

* 0 
i 

' - CHILD I MIT I ATED CONTACTS (CIO ^ 

Chi Id^Jnitiated Contacts (CIC) include all those interactions o^f. a- * 

target child with the* teacher which were initiated' by the chi Id. by ^is-* 

approaching the teacher or raising his hdnd to get the teacher^s attention, • 

Child Initiated Contacts a re^ recorded by entering the target's number, oh the 

far l^ft side of this subsection of the coding sheet under the Child i? column, • 

_ • , 

After the childls number is recorded, the coder moves to the appropriate one 
of the six subsections of chi Id initiated contacts and places a check or 
checks in the appropriate columns to indicate teacher response. 

The six subsections of Child Initiated Contacts aro:_,Jte»fk (WORK) ^ Approval* 
Seeking (APP SEEK); Housekeeping (HOUSE); Personal (PCRSOHAL), Tattling (TATL); 
and Social (SOCIAL), It is possible in almost all instances to determine^the 
nature of the interaction, but if this' cannot be determined efffier by the con- 
versation between the teacher and the target child or by contextual clues., such 
-as the textbook the child is carrying v/hen he approaches, the teacher, etc, 
the question mark (?) column next to the childls number column shoul'd be checked. 



This column ^shoi M^ bo used only when ,^tho coder does not know the nature of the 

interaction, \ncff when he has heard it but cannot make up his mind, - v 

\ 

\ Child Initiated Work Contacts : 

Child initiated v^ork contacts are contacts initiated by the chil-d either 
' ' ^ ^ / ' ' . 

. \ .a • 
B ' ' » • 



Because he has raised his hancT to .get the teacher's attention or because he ' 

} •/ - , , * / * / ^ ^ f " 

•has-.gone. to the teacher's desk or to wherever the teacl^erHs to initiate the 

/ ' * ' * ¥■)'". ^ ^ • 

• interaction^ and they involve discussion of tr\e chi ld's work. ass iqnment (as ♦ 

ppposed td the qion-work types of i rrteracti oris Jtp be /discussed bel ow ) . . Typ i ca*1 1 

. ^ . * _ ' ' ' * \ " / ^ : ^ •> ^ 

the chl Id.wi 11 .come ;to the teacher carrying a tjjprk hook or" work sheet arid 

her ^estlons labout^t, or will come to ,tl^ teacher with a book'^nd ask for*- 

clarification about directions concernj^g the assignment. Interactions coded 

under chijd initiated work contacts, in addition to being clearly i^nutiated by 

tffe child, should clearly, be concerned with work;.' Vn short, in order to code' - 

-Tiere you should be sure Jhat the^ child Fs comih'g/td the teacher because he i^ 

confus^ed and wants .help or clari fication concerning how to do an assfgnment. 

Wh^^h i s category js coded, in addition to^ntering the child^s number in thS 

proper column, you also c!ode the lengfVi of*"the interaction arid the nature of., 
f- 

the^td'echer's response to the chi Id," 

Length of Lgteraction * - ' \ « 

' ^ ^ . ■ ' ^ 

Child initiated work contacts are coded as refuse (RE5), brief (GRiLF), or 

long (LOilG). .Code refuse (RCF) if the teacher iqnores the child or tells the 

child that she is too busy right now to be interrupted. She may listen to the 

child Idng enough to find out what lie wants, but she fails to g4-ve him any sub'- 

stantiVc answer to his question ;and instead tells hijn to go back to his seat 

or to v/ait until later. Ifi short, she refuses to deal with his problem at least 

for now* . * ^' ' ' . ' ^ 

Code brief CBRIEF) if the tead^^ listens to the child'? question and then 

gives a substan-^ive but brief answer (a sentence or two at most). In those- 

brief contacts ;fhe teacher is simply doing things' I ike tellirV) the child what 

page he is supposed to ^e working on, telling hTm what problems on the page to 



do,J*r brl||| I Y -tolling hfm whether or not he Is on* the right frock if he is . 
unsure.- - ' --^ ; , ^ \ / ' . 

. ; ' Cbdo) long (LONG) if the interaction Is more extended Because ,th€^ *^eacher T ; 
f aj^es. time fo review either the assignment or ^1j>e processes t^hat the chi ld 
I's'^o use in cpmpleting the assignments ln/¥hdse I nteracttons» typical ly the ' 



chl }d. does' no^ understand the directions- and the teacher 'takes time to repeat 
thQm or elaborate* on her earl ier 'explanation to^ try to epabie the .chi Id to 
work on,, his own. thus. Instead of providing a brief answer to a single . 
' question, she gives an extended • response concern j ng* how to do the assign- , 
ment* Jf If Is oot Certain whether the Interaction was longror short 
and the. sjtuatfon Is 4)orderl ?ne, +he coder should code-vBRIEF. This cod- 
, ?ng wl 1 1; at low a conservative* estimate, df the length ,of i-he <>^teractIon 
rather^ than" «a' poss t b I e overestimate.' ^ ' . ' , 

jiature .of Teacher^s Reaction to Child ' ' • ' ^ ^ . 

There are three posslbTe reactions that are optionat and should be ^IK 

^toded only when they-occur^ They are Praise (++), impatience (IMPf and 

— ' ^ ' i 

Criticism Code Impatient (IMP) if the teacher^s manner tn^dealing with . 

the child conveys imp^^fsence, an attempt to qiilckly'give the child the brushoff; 

f rust lotion atv the child's lack of understaniding oV at her own need to continue 

-/ * '' . , 

explaining to him; 'or other clues that the teacher does not want to take time^to 
explain the proi^etn to'the child and wants .to get the- Jntera1iti^n^j7^ 



as quickly as pos.sible. This coding is independent of the coding of the length - 
of the Interaction. Thus, a teacher could refuse to deal'wlth a child's problem* 
.but rnt in an impatient way CM 'm. busy right now, 'John, go back to your seat and 
rwait a few minutes until I get a chance to comeandtalk to you araut -it."). 



'ft* ' 



. CqrWersely, a teapher could be' involved jn a long fnteractlon with the ch:!d . ' 
■"♦•'■bu.t convey Impatience, dls'gust, a desire fo get' the IntfeVactlon over with as. 
■> ;q;ui;cK.l.y as/possibTe, etc. Thus^. thls coding .Involves coding, the teacher's 

. cmip^lbnal^ respoftse to the child during the interact ioli', independent of the ' . 
- J/ength of the Interaction. ' • ' . ^ * ' v 

The. coding of Impatience (INP) 1^ optional and shocjid be done only for 
-..those, clecj/;-cut, and obvlo.us cases where It isT^lear that they shouVd^be coded^ 

' -WHere the teacher' responds lf\am unemotlbnaJ and mechanrcariy,,fputl,ne.^way, or . 

/ If there Is uncertainty about . whether or not'tq code, do not code* ..Tfius, 

0 c6<Je Im^^^ (IMP.) v.f1y when the; teAcher -clearly^ shows sign's x>f/^^^^ 

, . * Pnalse^ (++) and Crit-icism (~> are aiso opti ona Hand-should be coded- 
*T * . ' * ' w . ^^^^ 

, \only when the coder Is sure- they have. occurred, !f he Is not- sure, neither^ 

/ column should be/^checked. Praise and criticism in these work related Infer- 

^ ^ ^ .... 

. actions refer to praise or criticism abou^t t^e cjj^f Id* s^ academic work as 

' ' * ' *^t'/" 

y described* iri the previous section concerning teacher reacfion to pubPic 

' \ • \ ' • . ' ) ^ . . ' . V • 

response oppqrtuni ties, * Both IMP and an evaluative, feedback" (++ 'or — ) may 

be checked, or one/ box may be checked without anything in the other bo^. 



• - • . ^ ■ ^ .Child I ni-tjated Approval Seeking 

Thl^ IS a very particular form of child Initiated work Interaction, ' 

which occurs when the child has finished an assignment completely and correctly. 

(or^-^ least th inks-he has) -and comes proudly up to the teacher to^show his 

-^comp;feted~work*-,-TJie_Lmp,Ucat^^ the chlfd betlevds that he has, 

done a *good job; Is informing the teaeher of »this and is presumably expecting^ 

. " ' ■ " . ^ '\ ' 

some praise or. reward/ A work ro I ^=:ted. interaction^ should be coded as approval 

seeking only when It 1% obvlo.us that this Is what the child Js dofng. If It 



1 1 



1? 



r. 



Is not j6 Tear whether he has dompleted the assignment and is taking It to the 



f^,-* teacher to show h6r that^hfe \s finished vs, whether he needs help and- wants 



8:; 



.tO;%tk to the teacher>||boMt. the assignment the' fnteractfon' fs coded In 

■r- 



T -one of the preceding categories of child lr»ltfated work- contacts^ 



back (FB), upraise (++), and criticism >\ Code refuse ^CRED if tfie teacher ^ 



^;ix/ ' Teacher Reactions • • . - ' 

^ Teacher read ions to chi Id approval seeking Include refuse ''(REF), fe^d- 



/Ignores^ the ^^chi Id or tells him that she i,s too busytto look a-h, his work now. 
S4 ^ Gpde. f ledback (FBL) If^/he teacher gives root^ne feedback wiJhOui praise or 



..crlticlsm^.^ One of these two columns must be che::ked:._An_ppt tonal coding of 
praise -(++) or criticism ("-^-) is possible i^the teacher ei>th^r praises. or 
criticizes the chilcj^s work. Praise and criticism have the same* meaning a^ 



f f ' * ' defined above; they can be conveyed either through the teacherjs emotional 

expression or through her verbal m'essages to1he clilld. There are coded only 
When they have clearly occurred, • I ^ 

, . Child Initiated Housekeeping interactions 

* * * L' * • 

^ fiousekeep'ing interactions involoVe the perfqnning of favors or errands 

for the teacher or tasks which must^be'' done in the^interesi; of , carrying on 

/ ' ^ . . 

the daily business of the^classroom (passing out bpcks or supplies, collecting 

^ materials, erasjng the board or cleaning the erasers; etc.). Jhese house- 

keeping interactions are to be distinguished from personal needs or benefits 

which are not errands that .the teacher i«»eeds done as part of the everyday ' 



'^usinesS'Of runnfng the classroom. Persons t~lTiteractfons jnvol4/e^a±ter s_ of 
interest a/ul concern only*t^ the child himself; housekeeping interactions 
invcJIve matters^ which the tea^cher wants or neec^s dope in orrier to run the class- 



fERlC - / • 



, rogm:;or per^^ conneqfod with, hef^ teaching ro(e. Housekeeping </ * . 

Jjitotactlons are,c69.ed as ctTild initiated -whenever a ch^i Id' asks the teacHer 

;Ke cap. pert orb housekeeplnp*service or errand for her; they arc 
^'COded.as teacher Initiated when ^ teacher asks the child to do such a 

cboris;, S,uch an interaction Is coded' by recording the* child's number and 
*tfien ;p)aciTig a. check Ir *the appropriate teacher* response column under the 
^HousekeepTng^^bfcateg^ ' ^' ' . ' . ^ • / ' , 

{Teacher Responses *' • ' ' ' ' . ' 

. bleacher responses to housekeeping requests or Jn itipitlonsf by'Wi Idrerv 
_are ^cpd^d as refuse, approve; thanks or reward. Rcjfuse: (REF> or approve; 
(ApP) is coded, foh each such interaction. . Code^if^f use' (REF) if the teacher 



listen^ to the child's request but turns ^hj/n down; code approve (APP) If shfe 

' . , - . . ( ^ ' ;^ ^ ; 

allows him to do what he wants to do. 

In^situat ions where the child is al loweoN^o do what he want^ to do, 

the code's thapks^.^THNK^) and reward (WVO) may bet coded also "if appropriate. 

,Codo thanks (ThlfjIKS) if the teacher thanks the;chJ)ld for perform.ing the task 

^either immediately upon his' agreefnent to do#tt pr later after he has com- 

pleted it. Code reward (RWD) when th^ teacher goes beyond mere approval, 

o'("Yes, John, you may clean the erasers/"), and presents 'the Job or privilege 

as a reward that the chi Id is being ^ I lowed to do rather than ^^as a chore or o 

routine activity ("Yes, John, 'you've* been a ver^ good boy today'^and you've 

done good work so I'm goint) to let you clean Vhe erasers.") In the c^se of 

reward, the teacher not only gives the chijd permission to do whatever it is 

he wants to do, she conveys the idea that what. he Is being allowed to do 



is a desirable and prized^ act! vity and that the fact that he is be i hg" a"h owert 



^Q,H6* jf her way* of rewarding c]oqd \Vork or ^ood bnhavior oH his 

ipart.;* Code rewar^ (RWD) only \yhen the teacher hSsxIearly given tho.impresir 
si6jiV+f^^+ in approving. the chiJd's request slie is-givinq him a prized privi leqe 

r-v^ ?-:- " ■ ' ■ J ^ " ■ ■ 

^. or reward rather than morely agroeinf] to let^him do something^ because he esked 
her for permission, 'if it is not clear whetPier or not to codo reward (PWD)^ 
:th:is' cafegory should not be checked. > * . . 

CW Id Initiated Personal^ Requests 
As tioted above, personal requests inyoPve matters of Int^roj^t orrty to the 



•chr.id himself and not matters that involve^the whole' class cfr duties that the ' 

t6ach^^ wants dOQe.*---^rnc I udod here would bo requests t6 use the bath- 

room pr get a drink, slvarpen .penci I get supplies, use special .equipment, 

got clothing or other possessions, go to the principal 's, off ice or sor.v. other 

^ " • * \ ■ 

room .(to do something that the child needs to do, ^ not to run an errand foV 

th^ t^iacher)^ visit the school nurse, lie down, etp. ' In short,, the child has 

some kipd x>f problem or personal 'concern and is*^ ask'uig the teacher for per- 

. ' t ' 

mission to-do sofnething about. it. When a child 4nitiatod personal request 
is>)bsbrved, in addition to enterinr/ the child^s number in the ClILD if column, 
a fcheck should be. placed ih the appropriate columh(s) .in the 'Personal subcat^ 
^n^ry Jo indicate the'^teacher's responses. 

Teacher Responses - ; ^ / 

^Jeacher responses to child initiated personal requests are coded in 
five ca-fegori^fes: refuse (^rF), ^approve (APP), positive emotional ^reaction 
(,<?>) f negative emotional .reaction (©); or reward (RWD). Either refuse (I?(!F) 
or approve (APP) is alv/ays coded; the other fhcee cod^s are optional. 
~ Coge^refufe (REF) if the te^cher^ refuses jfJa£;..xhj\l4li_reg^^ 



ff she approv.es it; If the leachQr delays by taHinn child that he mirjHt^^ 

•be aljle to ^6 it* later or that ho wi I I be abl^ to do it later-but not 'now, 

code.refuse. (REF) . In short, 'code approve (APP) only^lf the teacher cipprovos - 
: \ * ' \ • / • ^ ' r ' \ 

•the, chi Id^S. request on the'spot*' If she, refuses it cutr?qht or U she delays, 

r • \ ■ ' ■ •• 

code refuse (REF)^ . ' . \ . - * 



V .^Po^Iffve a nd.negat^ive^ teacher, emotional reactions are recorded* i f and 
-when^tKey^.are ^g,ervedi but only when* the coder is certain that +hey/«j?e^\fl^(t 
be. coded/ Posjri ve .ferfjptional^ reactlpns (sign i f ied'^by a smiling face on ^J-he 
xoding.^hpet (©) are coded when tfte -teacher responds^to thejahild in. a clearly 
;PP5ij^ive, w^m, friendly,, 6tc. manner. This coding is. independent, of the* CQd*^"* ^ 
i-ng of refusing vs, approvi ng -a request; a teacher could refuse, the. child's 



0% 



request but could .sti;ll be coded^for .responding to him in an emotionally 
<»* ' # , • - • • ... • , . ' 

•positive way (suph as by putting her arm around the child and tellipg him in 
- a friendly fashion that she woujd be very happy to I'et him play with the 
viewmaster, but the bell is going to rinqMn tv/o minutes and l^erc wouldn't be 
enough time so how about if she lets ftim play with it tomorrow)^ Similarly, 
approving \ris request does not necessarily imply a positive emotioi^ re- 
action during the* interaction; The teacher can brief ly^nd perf unctori ly..givG 
^^he child permiss.iqn without expressing .any positive emotion toward him. 

Negative teacher emotions (smaified b;/ a f/"owning face on the codinc] 
she^ (0) are coded when the teacher '^esponds to; the child with an attitude 
of disgust, rejection, aogor, frustration, hosti I tty, atcl Again, thfs is 
coded independent l-y of whether or not the chil'd^s request is approved. ' It i$«. 
possible' for the teacher to approve a rec^uest while still being cod^d for a 
negative* emotional response (such as when the teacher gives the child penffisskjn 
to sharpen his^pencil but nags him for two miautes about how she's getting 
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mi: ' ' ^ ^ • . • ' ' ' / ^ 

^ ■ - • . I . 

tired. of his alviays breaking ofK^Ws pencil point ano If tie»doesn't ^tart 

r . ' ' • ^ . ■ * 

:T ' Us Ing I s • peaci I properly's^he is not going to'allow tjim to use th^ pencil 

<^ A • ..V ' ^ ■ * *. • . . • V • " • ' ' ' 

, ' shairpener at ati, etc., 'etc*,)*e^ * / . . ' . ' 



/ ^» Positive and negative iteact^Jsr emotiorfe' I .reactions (©,©) shpuld be 

. coded Only when the described behavior cleariy Is present; If the coder Is' 
^ ' - *>» ^ . . ■ , # 

» - ' '« • 

/-I" \ - ubcert&lnV nothing should^ be coded. » * ' . ' ' • ■ ' ^ 

H- ^. ^ . . ^ . d 

Code reward (BV/D) '%jenever'.the: teacher, gpest, beyond simply approving the . 
personal r;equest but^pr^sents It to the child as a reward .or privilege j-h.aj, ' ' 
%he Is granting because of his good work or behavior (similar to the rev/ard' 

iategory^ described 'above)- Thus.^reward (RWD) shoufd be coded II a child 

I , N . ..... . * » 

requested use or the vlewnaster and the teacher responded by sayJng '^'Yes, . 
John, you can use the. vlewmaster^ because you have done al l of* your 'work very 
x^^'nlceiy an3"you deserve a r^lward^"^ As elways^^ code reward (RV<D) only when, i't 

•f ' . . ■ * , ■ ■\ ' °- 

Is j^ue^rly spel led out-^by the ^teacher. Jf It Isa border I ine^ case and^ the 
coder Is nol" sure^ nothing should be coded,' - , - * 



In symmary^ the coding for child Inltlaffed housekeeping and child ^ ^ 

* * ^ / , •! 

Initiated personal requests involves coding each time. whether the teacher ^ 

' \ ■' ' ' ■ - " . ^ \ 

rtefu^ed or approved the reqOest. The remalnlnq codes are optional and are^ x 
only used'whenthe coder is certain that they should be cpded. These Include^ 
1;|iai^klng the child for offering or doing some housekeeping chore, displaying 

pnd/or pre^entlfi^g approval -of a request In such a way'as'^to reward the child 
• * . ^ •» * 

fdr goo^ wo'rk or •behavior. ^ ' ' \ 



Tattling 

Tattling (TATL) Is cod§<l^.whenever tiie'dyillrf comes to the teacher to 

tattle on another chi Id- Code tattling (TATL) whenever this happens, regard'-" 

' ** « ' ' 

J6 ~ • 



^ iess'of the Jus^Wf leaf Ion for the tattling or the seriousness of the problem, 
the only crlter^lon, then,^ for coding tatt I ijigUTATLO is thjt a chMd comes to 
the teacher' to "tell on" .another child/ He may pr may not be justified ' 
(for example, he^nay have.Just b.een attacked by another child and ^this'ces^ 
his "tbttling" Is >opproprl2fte t^ehavior) ,and the behavior Involved may, or rriay 
not be Important (both "Teacher, Jdhnj^y dropped 'his pencil, " and "Teacher', 
^hnny h4t me,"ariB coded as' tattling (TATL))1 
^. ' .A^ addition to entering^ a child's number In the child's # column on 
th'b leftT^-code the teacher's reactiog to fhe tattling by placing a check In 
the appropriate CO »i'iriri. . . # 



Teacher. Reaction ^ 



or rejection 



V Yeacher reactions to. tatti i ng are coded as app|^l (^PP) 
\(REJ). This coding is made every time a child tattles. Approval (APP) is. 
codad^ ii the teacher positively accepts the child's tattlinjg by thanking him 
or taking action in response to 1 1^ or if she accepts it without any negative 
response. Thus, a^^^yal'JAPP) Is coded bo'th for\ I ear-cut and obvious ap- ' 



provat and for minimal responses. In contrast, rejection (REJ) is coded 
only when the teacher chides the child for tattling or shows that she is^not 
interested io listening to what the cl^ld.has to say ("Go'back to your^chair 
and^slt down.").' Note'that th^oding'of approval or reje tion of. the * 
tat-tli'ng Is independent of any action the teacher takes agatnSt > ' 

*th^ Chi Id who has done whatever it i5 thV the-tattlQr has reported. The 

fteacher can be coded a^ accepting the^child's tattling without doing anything' 

I ' \^ ^ - f ' ' ' ' ' • • ' . 

ab6u1;^the problem, ano ^she carl b^. coded as rejecfl^ng^ (REJ > the child's tattl- 



J IngreVl^in incidences when she f o'l l^s^ up by| taking 



ng action to correct "the 



problem or Heal With tHe-child who has been tattled upion*, Thus,' the.'CocJing 

of acceptartce XAPP) vs. rieiqctlon (REJO .Involves ccJlnq the teacher^s reac- 

fctl6n fo^the fact that the child has, come and tattleJ,"^a>id not of fier nore 
^ * . • * • ' . *^ J. 

general reaction to the more general problem. • * . ' 

% ^' r Child Initiated Social Contacts * . . 

^ ^clal cSbntacts;- include the broad ran^e Of topics arid reasons fof'inter^ 

action -whi^h are not. Covered unider v<ork'cpn+acts, approval -seeking, house- 

keeping or^personal requests/ or tattling. Thus, social corttacts include" 

telling the teacher about things going on Mn^the home, bfrtp.'^^ys*, recent*^* 

^ - ' .* \ * • 

experiences an^ events, new 'tc5ys, family news> saowing of.f ^ew clothes or. / 

possessions, ^^tc. The ma^rlty of social contacts will involve attempting 



to Initiate la conversation with the teacher' or to show the teacher some 
new possession. In general., however, any dyadic /interact ion between a single 
target and' the teacher wWjjj;^ does not f It^ Intp^ ^ny/of the other categories 
, should, be coded in the (SpCIAC) cate^o)y3 - 

I nteractlbn Length' fcodes . * ^ 

The teacher^s response to a c-hlld initialed social interaction is coded 
\ • • • 

as refuse JRE?^), brief (BRIEF), or long (LO^G). Code refuse eREF) If the' 
teacher; ignores the child-pr says that she is too busy to. stop and .look or 
talk right no^. Code brief (BRIEF) If the teacher takes a quick look at 
something the chi Id is showing and makes a brief response and then moves on, , 
or If 'the teacher pauses only long enough to listen to what the child has to 
say and then makes an unhurried, positive response to the child^s overtures 
and does not appear to be in any hurry to finfsh Ihe interaction and move on 
to something else. 

I 
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Thus, coding* (BRIEF) vs. long (Lt)MG) in this Instance requires attention 
to both the tlrf»e element and tq-liie teacher^'S Apparent intentions. Usuafly. 
the two wi^ be closejy correlated. - However^ occaiu>nally a social interaction 
that lasted tw<? or three minutes might be coded as (BRIEF) I^ it tasted .that 
long only because It took^-that long^^r -the'chil'd to get out.wh^t he wanted . 
to Say -end the teacher then gun;kly made & brief 'response and moved away fronj • 
the child without giving'any ^opportunity^b e:^end the Interaction or to encour 
age the child to say more. ' In contrast tp refg^ (REF), the coding of 'BRIEF 
implies th^ th'e teacher did at least take the^ time to stop and look at What 
the chlldwantdd her to see and/or listened to wfiat''the>.chi jJB wanted hereto 
hear. It also Imp-lies that- she made some brief ' but, appropriate response.- In 

* contrast to LONG/ the coding of BRiEF* Implies that th^teachefr although she 

. ^ . • ' . ^ » • * • 

did take the time to watch and -listen to- the child long enough to find out** 



what he vyanted/ mij^imized t|^ I'etigth and emotional involvement of th 
actldn by ending it quicl^ly with a concluding response ratlier than b 



e inter- 



by ending it quickly with a concluding response rathqr than by taking 
Im^ to' question the child; encourage him to say more; or .by showing through^ 



^her b^he^vlor that she was wi 1 1 ing"to, spend as much time wit^> th6 chiMd as 
he wanted. 

Sometimes a child initiates a contact/with the teacher^ but the coder is. 

unable to tell whether 'It is a work-related contact^ an approval seeking 

^contact, a housekeeping contact, a personal request, a social contact, or a 

* * 

tattle* Thus, it wi II not be posj^ible to categorize the nature of the *^ 

contact or to code the teacher's reaction. However, given that the child did 

InlMute an interaction with the teacher, at least this much info^at:on 
I 

can'be coded by entering the child's number and putting a check In the 
column of the child in'ltiated contacts section* 



•9 ^ 
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This column Is not to be used when the coder Is uncertain as fo {»ow an 
Interaction should be coded,'- It 5s to be use^ only when a- chl Id has Initiated 
•an Interaction with the teacher but the coder is unable to categorize -It 'any . 
further because he cannot hear or see what Is going on. 
•* * ' ' ^ •» 

• « * 

ADULT AFFORDED CONTACT (AAC) 
The 'preceding contacts all involved the teacher and an individual target 
,student, and al 1^ were. Initiated by the chi Id . The contacts described In .the ^ 
'present*' sect ton alsojnvolve a.^cingle target student privately Interacting 
with the teacher, bi^ in this case the Interaction Is Initiated by Jhe 
teacher, not fhe^chlld. The teaqher Initiates the contacrfby calling the child 
name^ and tilling him to come to hpr or by going to his desk or place^ in the 
room (on her own initiative^ not in 're?ctjon^ to'his having raised his hand 
or signaled a desire tp'speak with her5/ The Parlous subcategories of adult 
afforded contacts closely parallel those'for chird Initiated contacts. How.- 
-ever. Instead of Coding them In the ch) Id .Initiated section and coding the 
teacher reactions to the child, one codes adult a-ffordcd contacts In the adOit 
afforded section and the child's reaction to the teacher. There are four 

■ - • . • . 

subcategories of adult afforded contacts:" Work (WORK), Housekeeping (HOUSE)^ 
Personal (PERSONAL), Social (SOCIAL).^ To record any AAC, write the chMd's 
number In the child # column, then put a check or cheeky in a column under 
the appropriate subcategory. 

\ 

Adult Afforded V/ofk Contacts ^ 
^These contacts occur when the heacher caMs the child^to her desk or 
goes around'the room when the chi Idren are-workI?ig on assignrtfepts. In ordgr to 
check the child's work. The teacher mcy either otiserve the child's worksheet 
.or workbook or observe him while he Is wort^ing-to see how he is. doing (whether 
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he has understood the directions, whether he is gifting the right answers. 
. and folSpwing directj^gi^^ix>pQPly^^ 

In addition to entering the chfld^s number in the column at the far left, 
check appropriate columns in the work subcategory to show: the length of the 

' ' ' O ' — 

|; v * cofftaict; teacher praise or criticism ,(if any)"; and the chMd^s emotional 
reaction (if any). 



.. Length of Contgct 

' .Teacher Initiated work contacts are coded as follows: observe (CBS); 

■br:3f (brief!); long (LONG). Observe (OBS) is coded If -the teacher is golnq ^ 

' around the. room ch^<^lng chl Id progress and stops to observe a chl Id at' work 

but, does not say anything to him or give h'li any directions or feedback. Code 

observe (OBS) whenever the. teacher has stopped to observe a chilj working. If 

there Is uncertainty about whether she actual ly. stopped to observe a child 

or whether she just walked by without. clearly observing his progress, 

♦ 

s i^Qthfng I-s coded^ Thus, code observe (OBS) only when it is clear the teacher 
Is taking time to observe a^hlld working but is not going on to provide feed- 

back. ^ ^ . ■ ' ' ^ 

' - , C, 
Code BRIEF 1f the teacher inspects a child's work and gives a brief 

message of encouragement or. feedback. Here the teacher confines her response ' 

to a sentence or two, perhaps encouragina the child, pointing out an 'error 

or two, cautioning him to work- more quickjy ormore slowly, telling him to 

reread the directions, etc. Code LONG when the teacher goes beyond providing 

such brief feedback in order to spend time with the child reviewing directions, 

workHg a^few sample problems with him, questioning him to see that he under- 

stands, etc. As a rule oi thumb, code BRIEF when the interaction lasts only 

long enough for the teacher to give a sentence or two of feedback to the child 



(perhaps speqklng to him for only 10 or IS^seconds, although she may have 

. ' . . ' ■ , 

spent considerable time previously In sllerif. observation). - If the coder is . 
unsure whether tq^ code BRIEF or ^ONGf BRIEF should oe co((ed. 

NOTE: The coding of BRIEF and LONG refer to Interactions ./hich 
occur only after the teacher has Inltlatec^ some verbal exchange with the 
child. The teacher might spend a. long time \sf lently observing the • . 

chlfd, but If she never says anything to him, the coder should code observe' 
(OBS) rather than LONG Code LONG only wherL the , teacher engages In an extended 
,VQrb^l exchange with the child Involving an attempt to go over the assign-' 
ment with him or to help him understand it bett*---- 

Praise and Criticism , . . 

■ ■ ■ » , — - j> 

Code teacher praiseiK-H-) and crrtlcism ( — ) If and when they occur. Praise 
and crltjclsm are defined as above, and, as always, code them only when It Is 
certain that they .should be coded. Note that the coding of praise (++) and 
criticism (— ) Is Independent of the coding of the length of the interaction; 
the teacher could praise or criticize the child In a very brief statement, so 
that It may often happen that an Interaction would be coded BRIEF and then also, 
be coded for either praise {++) or criticism (— ). Also, In extended -feed- 
back to a chllcl It Is possible for 1-he teacher to both praise and criticize, 
although this is unlikely. / ' - ' 

Praise (++) and criticism (~) are coded only once per Interaction. Thus, ^ 
In a long Interaction a teacher might praise or criticize a child thl-ee or^ ' : 
.four separate times, bur only one Interaction 'is coded and the praise (or 
criticism) is also code'd only once. ' ^ * 



Where levant and observable, positive and negative child reactions 

.\ . ' * ^ \ . ' 

-to teacher Initiated w6rk.corttacts 'are coded, Posirive emptiorral reactions 
/A ' ' ' - ' 

< [ ' - , , " o ^ 

(signified by'a smiling face on the coding sheet©) are' coded if the child 

responds totfte teacher i a an. obviously posKtivo Way that conveys l?appinoss, 

' - \ ■ r ' ■ , ^ 

pride, warmth, enjoymenf of an opportuni'^ to share ah Interact.ion v/i'th the 

teachqr/ enthusiasm, gratitude, ^or other obviously and clear!y positive 

emotional reactions. 'Negative emotional rea9tions (signif ied-by a frowning 

face on the coding sheet®) are coded w^jenthe child responds with behavior 

thaf. conveys anger, fear, frustration, disgust^ irihTbition, 'embarassment, 

*Qr Viegative a>id unpleasant emotions. - As always, emotional responses are 

coded only when they are obvious. In a borderline case where the. coder-^is 

.unsure, nothing should be-coded. ^ , . 

Adu I t.iftf forded [housekeeping Interactions 
- • 

In these interactions the teacher asks a child (either by naming him 

from the beginning or .by ca'l linq for 'volunteers and then selecting one) to 

perform some, task that is needed or to run an errand for her* A I though* this 

general category is cal led "housekeeping," any request by a teacher that a 

cfii ld do her a favor or run an^ erf^nd is coded here, v(hether or not it has 

anything to do with, the everyday business of runnfng tire classrobm*^ The 

only exception 1o this occurs, when the teacher asks the child to do^somethi 

that is relevajit to the chi I d persona I ly, as in the fbl rowing section. 

When a teacher initiated housekeeping interaction occurs, in addition 

to coding the student's number in the coLumn to the far left, a check mark 

IS put In the approp*"iate colutflh to indicate the teacher's response to the 

« 

chi Id. when he does the requested act. 



*^ * ' • * 

NOTE: , T-here is n6 coding of whether or not the child performs the 

^ ■ . " r 
requested act, because It. is anticipated f hat, the childr-en^wl 1 1^ cjo what is 

* . »^'» < 

requested ail or almost ali of 'the time. Should a child refuse to do some- 

^ thing that the teacher asks him to do,* this is coded, as a criticial incident 
* " ' . * ' ' ' * . 

(SASS/DEFY); (See the Critical Behaviors section, pajge 33J 

Teacher Reactions in Housekeeping Contacts , ' ' 

' I ' 

\Whenevgr a teacher Initiated housekeeping contact. occurs, its occurrence 

' >^ , — - « 

Is noted .crrecking .the ro:Jt4ne (ROUT) column under teach^ initiated 

housekeeping contacts* This i.id.wat'es- that such a contact ha^f occurred. In . f ^ 

\addif {on,^there aru.two option^k codes ttiat may be coded when relevant/ The ' 

first. Is thanks tTHNKS). Code ^thanks^(THKS) if -the teacher thanks the child 

after he has agreed to do the task or after .h*e has completed the task. 

The second optional code is reward (.RWD). Code reward (RftD). if in 

describing the act that she wants done the teadher gives the impression .that ^ 

it Is a privilege or reward that she is about to dispense to some' part icular ly 

deserving child, as opposed to a f^vor or errand that she does not perceiv/e 

as a special reward. This can.be stated directly ("John, youWe done all 

your work njcefy and youVe been an especially good boy today so ^Mm going 

to let you clean the erase rs.'*)7~or-rt can ^be^ imp I led .through" 'the use of . 

, words like."l-et you," "wi II be al loweJ to^" "wl 1 1, get ti^ VUU be, the - 

parson who has the cleanest cesk," etc.^.Agajn, the main point here* is that 

the teac'her presents, the opportunity as a priivilege or reward' that .wi 1 1 go 

' to someone who is particularly deserving, rather than as^ a routine_job fqr 

♦ ** 

which she needs help. If the coJei is^ unsure ab9ut whether or not to ; ♦ 
code reward (RWD), it should not be coded. , , * - ' 
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■ ' ^ Adu I t*Af forded Personal Contacts . • ' ' - ' " 

K'^^V ^. ; l«3 thesa contacts, the teacher initiates an interaction with a child 



pi'^' / 1n order *to ask or 'toll him to do something that appi i.esv.speclf ical ly to h{m 

(cleSh his desk or area, put on or take* off* clothing, blow his nose, hang^^ 
, up :hl!s coat, take his mijk money to the office' (^ust his, not 'everyone's), 
'^^J. . category is to be distinguished from tfeacher Initiated, hou^e- 

keeping corfacts which inyolve asking the child to do someHiraa that Is 
W^f^, n?ed©<J "for the class as/a whole or something that is a favor to t.he teac^ier,. 
?r'CV * J^.nci?J+ .cilso m.ust be l^gpSl^ated from management contacts which',^a re* -coded under 

.r' behavjoral conT^acts (to be described laterl. The ma jor dif fer^ert'ce between 

^^^^^^^-V"' ' ; , ' ■ ■ ■ ■ - \ ■ 

IfSt-'v te^icher initiated personal contacts and, management- contacts Is that, th* 



requisst or; order given to /the cKlld in a personal contact Is essentiaily for » 

his own good and is soniothing of direct relevance only to the child himself. . 

In contrast, in a management 'contact tha teacher asks'the child to do some- 

.thing 'not so much for hLs own good but because his behavior is disruptive or ' 

othenvise is interfering with the sn'ooth carrying on of classroom business. ^ 

"^In a persona f contact the teacher's main concern is the child himself; in a 

/management con»act^hor main concern is shopping the child from doing whatever 
• '/ ■ . 

he is doing because it is interfering with hor instructional or manaqerial .ooals. . 

^ Child Emotional Reactions * " ' 

' . «. . 

The occurrSnpe of a teacher init}ate(jt personal contact is- indicated by 
thecking the routine (r^OUT) column under teacher initialed personal contacts. 
In addition'to thus indicdtinq Yhe existence of thg interaction, ,the child's 
positive or negative emotional reaction can be coded in instances where * 
a codable omotiona I react ion is observed. Posit i ve eirot iona I reactions 
( Indicaterd by a snilinq face on the codi ng sheet (Q)) gro coded when the chl Id^s - 
... 25 ' - • 



,,irespdhse to t^fe teacher conveys happiness, warmth, feYithustasm, gratitude, joy 

. > ~ - • ' * * ■ i s ' 

at bjcTng .able to "share an. Interaction with the teacher, or some other quite 
o6^v;l6\Jsiy/ positive emotional response. It 4-s anticipated that positive 
^imotlonal reactipns will be rare In this particular type of contact. 

.lilegatjve emotional reactions (Indicated by a frowning face on the coding 
\shee.t A,^);) af"® coded whe'fr^the dhfjd^s reaction conveys disgust/ frustration, 

tear^ Inhibit?! on, anger^ or o^ther clearly negative emotional states. As 

\ ^ - \ ^ . ; I ^ ^ , ^ 

Aiway^# the/coding of either positive or negative emotional states sJbould.be 

I:" ' 1 \ • ' ' ; . 

^ddhe „6niy when thVcoder*ls ^certaln that there Is a codable^ response. 

" NOTE: The coding of ^the chl Id/s erwtlonal respon'se Is .Independent of . the 
nature of the teacher's message or request* Thus, It is possible that the 
teacher might neutrally or even somewhat positively ask^ the child to do some- 
thing, but that the child will respond with a strong negative emotional 
•reaction*. This, Is. especial ly likely when the teacher asks the child to do' 
:SomethIng that he does not want to do, such us clqan up. his desk or put away 

""a desirable toy that he Ras been using. . 

* ,v» ■* » 

r Adult Afforded Social Contact' • . ' 

Like the category "Child Initiated Social Contacts," the 9ategory ''•Adult 
Afforded Social Contacts,"" Includes^all teacher Initiated contacts which donH 
fit Into any of the other more clearly defined categories. The more common 
examples would Include: teacher Initiates a chat or discussion with the child 
about current events, family affairs, etc.; teacher inquires about the child's 
f ami I y, 'birthday, clothing, etc.; teacher observes children during free play 
actWlfles and makes some comment about thblr toys or games, etc. 

Child's Emotional Reaction 

ft 

Th^e existence of. a teacher initiated social contact Is indicated by check 



i! no the Touti ne fBOUT) column In the teacher initiated social contacts sqction* 
addftion^t^^ this coding^ the^hild's emotional reaction fs optionally coded 
lif and\when a strong positive or n^g^t^lv^motiona I response is observed. \The 
tcpdrhg. Js 'Indicated by a smiling face {(^)^for a. positive response and a frown- 

,:Ing^l'face for a ne^ga+lve response, Xher'^def ini.tlons of thesej^emotionar • 
.reisjionses/ and the coding rules are. the same as described above^fo^^eaGtier . 
* initiated personal, contacts:- code only when a clearly negative or cl^ar^y 
:pos!tiV.e efnotipnal response, oh the part of the child [s obser,v9\ft ,Als6.,^ 
tremember that thp coding .of the •c;|i''I Id's emotional response ^Is independeo^ of 
the^teacher^s behavior^ so that somef fmes fhe ch Id might respond negatively 

. when, the teacher was behaving neutraj ly or positivelY. f^or example^ trte j 
.teacher mlaht come up to the child in an attempt to lni*)'1ate.a cJIscussIon^with 
hlm,/but he might be embarrassed by this ove^ufro^and begir» to' blush, stare 
down at the floor, and re-fuse to respQnd t{2^^ the , teach er. / 

w ' BEHAVIOR RELATED CONTACTS - " . - 

The final major category of Interactions is behavior related interactions. 
These involve positive or negative responses by the teacher to positive or' ' 
^ negative eft i Id behavior. The codingof behavlora I interactions irfvolvQS indicat- 
ing who the child was by ^^e^eVing his "number ^.n the child # column, IndTcatlnq 

^ ' . . >i • 

the nature of the behavior that led to the Interactipn by referring to the 



student causati vj^behavior (SCB) list, coding the teacher's response in 
one of six teacher response categories. (praise (++), non-verbal intervention 
(NVINT).), management (MGMT), warning (WARN), threat (THRT) , cri ticism (~) ) , and 
coding the child's response If the teacher has reacted to him In a negative 
way (cowed vs. s^ullen). Thus, when a teacher praises or crircizes a child for 
'some good or bad behavior, codl/ig Incsfudes who the child is, what he did that 



' j«d^fo"Hh6 teacher's response, and how he "Reacted If the teacher's response 

^^.-^ . /was.;a negatrv^ 

"^'^^ GKtld^BehavIor * * ^ ^ • - 

fj^'' ' '^.wi'' - ^ . . • , . # 

l^ii * behavior Interactfon Is tacHcated first by entering the child's 

i;*'- number. In^ child # column In the behavior related Interaction section f 



2 of the coding sheet. Then/the nature of the child's behavior that led to the 



4^ 



If:^^ teacher's respqnso Is Ind/.pated by, entering 'th^ ^appropriate number from the 

^* * - - ' _< ^ * ^ * . «^ . 

sfudent causative "behavior Mst in the next column labeled "BEH#." The (Child 

• ' ' t '. . ' ■ '• , 

^/T---^,^ Identified, specif leal ly should subsume the vast majority of behaviors 

that <|:oad^to negative teacher responses. However, occasfohal ly the OTHER 
category wl 1 1 have to be used. Whenever this happens (for all positive 
behaviors and for certain oegative behaviors),. the. coder descrlb3S WHat the 
child did on the blank llne^^. by the OTHER category at the first opportunity.. 

These data may ^be cod&d later In an attomp-t to expand the categories wltJiln 

r ' 

' - ~ ' ' 

the OTHER.codes so the descriptions should be specific. All OTHER codes however, 

i* win be Indicated by the number 20 In the BEI;I# column.' 

Occasional I y. a behavior response will occur but the coder will not know * . 
» • *• 

what Initiated It. For example, the teacher may suddenly ^ell **Stop that!" 
to a child,* and the coder may be able 1o see that she. {s warning or criticizing- 

I • 

d target child, b*ut the code^- might have missed the child's behavior which 
led the teacher to warn 'or^rltlclze. In this case, the zero <oy "Not Observed" 
coded Js used to Indicate that the teacher warned or criticized the child for 
something but' that tha coder was.jiot able to see the event wMch^led to the 



teecS^^r^s response. 



Teacher Re sponses ' ' ' * ' ' . 

Teacher responses a re. coded as p raise (++)^" non-verbal Intervention (NVINT)/ 
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^management (MGMT), warning (WARN), threat (JHRT), or criticism (— ). 

Praise (noted^as ++ on the coding sheets) Is coded whenever the teacher 
singles outran Individual xhl Id for praise of his classroom behavior (as 
opposed to praise of good work or good responses, whichfare coded In response 
opportunities or work contacts section). Good behaviors might lrK:rude 
cleaning up the desk quickly or cleahly/getting In line properly, sitting up 
stfalpht, sharing, setting a good example, etc, Any good behavior that the 
teachof praises the child for, other than providing a good* response during a 
response opportunity or doing good work on an. assignment,. Is coded here. 
As always,, praise CQri'bo coded either because the teacher communicates 
p6s.1 1 1 ve emotion through expressions, voice tone, and/or gestures, or because 
.the ^ teacher^ praises In specific verbal terms. Any teacher behavior of. this . 
sort considered praise, and when such praise Is for behavioral rather than 
work related activity 6n the part of the child. It is coded as behavioral 
praise In this seition. The child reaction Is not coded If the teacher praises 
the chlfd. The chHsS react I pn columns (to be discussed below) are used only' 
when the\teacher deals negatively with the child In one of the other five 
'categories of teacher response. When the teacher praises a child,* ne chlld*s 
number Is'entered; number "20" fbr-OTHER Is" record^ In the'BEK# column; " 
and a brief anecdote describing how and why the teacher praised t|)e child Is 
written out. The de^crlptionc are kept In order, but the same number "2C)"-- - 
Indicates all OTHER behaviors that .occur, even If there are* several'on the 
same page. *. * ^ * 

^n-verbal Intervention (NVINT) Is coded wheji the teacher responds to 
Inappropriate child behavior b^ glaring^ frcfwnlng, gesturing (shaking hcad'or 
'finger', etc.), or by' deliberately moving close to the child and remaining • 
near him. The teacher does n<3t say anything to- the cnild^bout his behavior 

• 29 • ' 



•d't'she -does,, use one^f the following categories), but she may speak to 

htm^^aboul- something else (call on him '''o respond, ask how his -work Is coming,^- 

• -14 ' • 

.etCtU, tode NyiNt only when the teacher's non-vertai "behavior Is In regct^on 

. %] * ' * ' " , • ' 

to the cHlld^s behavior; If unsure, do not code^ \ * * 

-Cbde management (MGMT) tor i^cher Initiated lnstructloi>$ to-th^ 

- .V- t . '■ . • • .. • 

child Which, are given because the child is engaging In disruptive behavior 
or other, behavior tliat the teaclter wants him to stop because It is 4Vrltatl.ng 
ber* oi^l^erferlng with her Instruct fecial activities* Management {MOMTVITs the 
mlldbsf of the'categorJes involving negat?ve .teacher verbalization, Implvlng 
only that^the child Is dojng something undesirable and the teacher tells hiA 
to stop or to do Something else Instead. It does not 1-nvolve any implied or 
expressed threat or criticism such ps In the followln'g categories* Thus, 
the child- might be.. getting top, noisy, starting to run aVoundVdawdl Ing l/istead 

of doing his work; etc., and the leacher might respond by inaking a ^Irm request 

* . . • I .* '• ' « . 

'or^ issuing an order that clearly tells the child that his behavior Is lnappro-% 

i ' * . ^ ' ^ 

prl'ate but which Is not negative or hostile In Its emotional tone ("John, sit/ 

down and-^get busy now," "John, there ire already six people at the'l isten-Ing 

center; vouMi hjave tp wait and get a turn later," "John, remember to raise 

your hand i^efore answering."). Manage^nent messages to the child clearly 

Imply that he is doing something undesirable, but they involve no evidence 

of frustrjtlon, anger, exasperation/ or other negative affect on'the part of 

the teacher. She Is merely calling ths child's inappropriate behavior to his 

att3nt5on'ln 3 calm and quiet way, ti^lllng him to stop what he 1^ do^ng and/or 

telling, him to do scmefhing other^than what he Is doing. . 

' Management Is to be. dl stlngui^ed from both the Adult Afforded PERSONAL 

and Sehavloral WARN categories. Manac^omant requests which are\ behavior related 

Inclulje any request by the teacher for the purpose of running the class and are 
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n4t. Intended to benefit the studenVpersonal ly. This may be either a reactfon 
tO:.a rstudent behavior that 1^ appropriate^ but must be changed ?n order to 
iliake, a; transition or It may be a reaction to ^n inappropriate student behavior 
.^fhr which the student '"^ust be aemlnded that he is misbehaving and must change 

■ i ■ . . : f ■ o. 

tha1i' behavior Inorder to maintain classroom order. In the latter case, t5 be' 

. / -■• ii, • - ■-' ^ ' * . ^ 

* cc>r\$ld6red a management, the reminder must be Just that, delivered without 

.I;rrltatIon or anger in a neutral tone of voice. Otherwise. It Is- coded as 

Warning, threat, criticism, depending, on the severity of voice tone and the 

ioritent of.^the n^ssage. . , . ' 

Code j^arnln^ (WARN) when tSe teacher's message to the child Is delivered 

a bit more sharp hy with an- Implied but not clearly spelled out threat of 

V . ' . . " ^ ^ . 

p\inishment or other undesirable consequences ?f the child dof^s not comply* ♦ 

f • * ■ % 

Coding warning (WARN) Implies 'an observation of Irritation or annoyance on 

the part pf the teacher which -is not -present Jn thte coding manalQement (MGMT), : 

bAJt Is not strong enough to lead thp teacher to threaten or criticize the child 

as In the fbriowlng 'categories. Tbus, the child Is told rather sternly that 

his behavior Is Inappropriate and that he ^s^hould do something else, but ti^ls 

is not carrled^to tire point of .threat 'br jiunlshment ("John, I'm warning you 

for the last time ->slt down and finish your work," , "Quiet dow«S John - I ^m 

i 

not going to telL you a'gajn." "John, you be quiet whdn other ^.oople are talking 
.Do you understand?") ^ . . ' ' . , * ^ 

XJode, threat (tHRT) when a warning goes pf^st a mere Vi»gue warning 
to the point of spelJIag ou^- a specLflc threat , describing what I5 going to 
happen to the child If he does not comply (^'John, i.f you can^t behave yourself 
you are rfot going to be able to stay In the listening center." "If I have to 
,spe^k to you about this one more^tlme, young man, there m\ \ be no recess for 



you today*" "If I see you looking at John's paper again, I will give 'you a 

zero on this test/') Thus,. threats go beyond vague warnings; they spell out 

* • . • * * • 

specifically what the teacher Is going to do If the child persists'ln his unde^^-' 
""slrable ,behayIor. Threats -are coded whenever they are made; you do not need-, 
to'sae whether^or not the teacher' fol lows through with them* If the co^er Is 
not sure whether to code warning (WARN) or threat (THRT), code warning (WARN)^ 

Code criticism V-) when the teacher shQuts or "barKs" at the ch^ld, • 
criticizes him yerbally, displpllnes him physically, or becomes frustrated 
ahd upset so that she lashesoutdt the child angrily ("Stop that tfrls Instant!" 
"What do you think you aVe dol'ng?"' "Who do you think you are?" "I've had 
enough of thlsl" "How many tlmes^do I have to tell you?" "Can't you hear?"), 
l.n such Instances, the teacher rejects the child either verbally and/or In 
the^nterislty and negative quallty-of her response* -She has^one beyond the ^ 
mere an?i\>yance that typifies warnljigs, and has gone beyond the self-control 
that Is Impbled in. anv Isolated threat. She has lost her temper at the child. 
If a stdtement by* a teacher Is ^ct»ja I ly a punishment ("All right, go to the 
'corner."), record It^is a criticism (-- ) regarc(less ojf how It Is said. 

In some Instances,, both threat (THRT) and crmclsm (-• -) might be coded. 
These "would be cases wiiere' the teacher gets angry, critlcl zesijthe child, and 
before she .Is through with him she adds the threat to the effect that If he 
eyac--d^s anything like this again she wl 1 1 do something even worse. In such, 
cases, where both-teacher rieactlons occur, both should be checked. However, 

always, this should be coded only when there Is certainty that both caVegorles 
should be » checked. ^. 

Chl.ld Reactions ' y 

. Chi Id reactions may^be coded (optionally) whenever the teacher conveys to 

\ - • / 
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th« child that hts behavior is Inappropriate (I*e«^ Whenever you code non-' 
verbal Intervention (NVINT)^ management (MGMT), warning (WARN), threat (THRT), 
or criticism (e— ))•• 

, Whefiever these kinds of In+eractlons dccur, the ch{ Id's reaction may 
be coded as either cowed (COW) or suften (SUL)« The child shou4d be coded * 
as cdfT^d ((X)W) If* he appears sheepish, ^anxious, ashamed, embarrassed, afraid, 
remorseful, or otherwise generally sorry for having misbehaved and apparently 
upset at bel-ng out of the te^her^s^ood graces^ In'contrast, the child' Is 
^is^ as sullen (SUL) H he. appears defiant, sullen, angry, resentful, sneering 
or otherwtsh generally unafraid and conremptuocs of the teacher^ Occasionally 

he may show such a reaction In critical behaviors such as sassing the teacher 

» * 

or "telling her off," although more* typical ly sullenness will be conveyed 
through gesture and expression rather than vocal response to the teacher « 

^ (SUL) Is also coded If the child Is not particularly angry but Is not 
at ail upset and shows contempt for the teacher through such behavior as 
keeping a straight face whl le she Is shouting at htm but then making faces or ' 
obscene gestures at her after she turns her back\ Grinning at friends after 
t^e^eacher has turned her back following an outburst would also be classified 
here« -Thus, the baste distinction IrPthts coding is between the child who Is 
upset and ashamed when the teacher reacts negatively to^iard him vs« the child 
who Is not# The coder should- 1)e certain abot«t which of these two child 

'^behaviors to check, otherwise he should not code either. ca-^gbry^ 

CRITICAL BEHAVIORS • c . 

1. 

^ Several of the student <^ausative behaviors are deemed impori'ant and 
dtagn^^stjc enougw to be considered Critical Behaviors* These behaviors, which 
are circled on 'the list of student behaviors on the coding shejft, are to be 
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noted whenever they occur regardless of whether or not the teacher notices th 
« 

these behaviors are : SASS/DEFY; BULL; VERB A6G; P. AGG; PICKED ON; DEL IB TR. . • 
If one of these behaviors occurs arid Is gross enough^o draw the.<:oder^s atteiS^lon 
away "from the teacher and also gross enough that the ^eacher-^should react 
timedlately^ even of she does not react, code the Incident. Jt should be 
coded by noting the ch I Id's number In the proper column, marking the number of 
the behavior In the BEH S column, and then drawing a line through the rest 
of the categories to Indicate that It occurred^ but the teacher did not react 
to It* Instances such as these might Include a student making faces at 
the teacher behind her back, so that she can't respond, or a situation arlsln'^ 
betweei^ peers that the teacher does not notice. It might also Include the 
case where Bullying (BULL) has be4nj:ommItted and there Is no teacher reaction 
to the recipient who Is being PICKED ON, even though she might reprimand the 
Bully# Anothor possibility Is a teacher who deliberately Ignores disruptive 
behavior because she Is trying not to reinforce It by atter>dlng to It* In any 
case/^use this type of .coding conservatively and-note only very obvious events 
that should be recordc^d because they are extreme and diagnostic. 

STUDENT CAUSATIVE BEHAVIORS 
The student causative behaviors which precipitate a behavior related 
contact or what may^be termed a critical behavior are generally self-explanatory 
with a fevi exceptions* NOT OBSERVED Includes all behaviors which causod the 
child to be disciplined, but which were not seen by the coder. The Independent 
Typically Inappropriate Category- ( I ND TYP I NAPP) includes all non-working be- 
havl'^-s whjch are criticized by the teacher which are not social In nature or 
disruptive to other children* This Includes wasting time, working the wrong 
thing at the wrong time, daydreaming, and anything else that the child does 
U 34;. 
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Independently that Is not disruptive. Social and chatting. behavior (SOC CHAT) 
1S' that .Inappropriate behavior that a target engages In with a peer that is 
not disruptive but Is definitely out of place at the time. Disruptive (x^lSRUPTl VE) 
refers to behavI*or that a target engages In either independently or with peers - 
^that Is noisy or disturbing enough to go beyojjd either IND TYP INAPP or SOC 
/CHAT. ' . . • - ^ 

GRipING Is rather self-explanatory behavior that,lpcYiidW- whlnjng or 
otherwise verbal ly .annoying the te'acher. SASS/DEFY occurs when a student mocks ^ 



m^H 



the -teacher,, openly defies her^ talks ba'ck to her,, makes faces behind her 
back and does .any 'bff^vlpr which can be con Ideried grossly dfsrespectf ul #^ This i 
l3 more extreme thai?i^ compi ianco with a frown or a scowl. In which the studerit 
demonstrates his displeasure but complies anyway.* SASS/DEf;Y means a proactive 
effort on the student's part to respond negatlv&ly to a teacher's demands or 

.requests. 'CHEATING refers to Ijidependent or cooperative- sharing^ of work- when 
such sharing is not permitted by the teacher". BOSSjNG means acting likfe the 
teach^»i* arid telling another child what to do, but is not aggressive behavior 
Intended to hurt. BULLYING occurs when one chilcl is "picking on" ariother child 
without the recipient f ightifig back.-. It Fs to be distinguished from Verbal 
or Physical Aggression 'which Impljes a mutual conflict, and from Bossing which* 

.is al$o one-sldedj but does not involve malicious Intent. Bullying is aggressive 
dehavlpr Intended. to hurt. PICKED ON refers to the recipient of a Bully's 
behavlpr. - - " ' 

• • yer;bal Aggression (VERB AGG) is an unfrlen^+y initiation involving only V 

Words, not physical contact. The content of the message Is obviously intended 

' ' \ ' . ' * * '\ . ' 

to,h«rt or anger the other person. ^ aggression involves both physical and>> 
'/ ' . • ' ^ ^ ' * 

yerbql abuse/ Phys I cbK Aggression (PHY AGG) should be noted. 



CRY/UPSET and POUT/SULK are rather obvloi^s categories deallng wfth the • • 
chlH's Inability to cope wtth school /or peer problems^ They are most 
easily distinguished from one another by the fact .that CRY/UPSET deals^wlth 
an emotional overreact Ion and POUT/SULK Is an overreact! on that Includes not 
only an upset but also anger or'hosti I ity. 

Deliberately causing trouble (DELIB TR) 1^ an independent and disruptive 
behavior enga^d Ip by a target, chl Id. Although It may Include Interacting 
Wfth a peer or per^haps all the^peers In the class, they are rather non-specific 
recipients of the target's aggression. Examples of this type of behavior 
might Include a target who Is trying to trip everyone who comes ear his desk; 
a target who Is throwing spit-wads at everyone within range;^r perhaps a. 
target who makes faces 'at or jostles all peers he encounters, on his way bacfk 
to his seat from the* pencil sharpener* These are ail cases of a. child 
"acting out," being aggressive in one way or another, not speclf^aMy to annoy 
another ^htld as much as simply to draw the attention of the teacher and the 
class to himself. 

Leaving the class without permission (LEAV W/0 PERM), sleeping (SLEEP), 
vomiting (VOMIT), masturbating (MAST), and self-abuse (SELF AB) constitute - 
Ihe rest of the list of student causative beKavlors. Although these behaviors 
will occur extreritely rarely. If at all, they are considered extremely critical 

behaviors and can be predicted to have an immense .Impact on^the teacher's 

t • * 

perception of the child and , therefore, should be noted rather explicitly If 

they occur even once. 

The other category (OTHER) remains to pick up- any other unique but 

important student behavior'. Most frequent I y inoted here will be praiseworthy 

student beahvlors» since they are not IJsted specifically elsewhere in the 

36 , • * ' 
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-Mst.i^ /Follow collection, this list should be examined carefully, 

to d.*"*^""'^''® whethiar some behaviors can ^ combined Into common categories. 

. . , ADULT CRITICi^L INGIDENTS . • ' , 

The aduft^crltlcal Incfdents section contains tvfo types of Itenfts 
those which are ^cbded Independently and^those which are coded In conjurctlon 
.with a student causative behavior and a teabher reaction. Independent Adutt 
Critical incidents Include: Appoints a target chjtd fo take names while the 
tVa<^er is out of the classroom .{APPTS HON); Flattery (FUTT); and Pij^itcal 
SffectJoh (PHY AFF). These adult critical incidents are auuli InltlatedX 
'rather than reactions fo a student causative bel.avlor. They are coded by 

tihtertng the target^s number In the child # coiumn- drawing a line tFrrough 

^. . _ • ^ 

• . <j 

the behavior column^ and the teacher and chl Id >react ions columns^ and i 
entering the Aduft CI number in the final column. 

^ ^ The second type of item incJuded In the Adult Critical incidents section 
ar:;e those that happen In conjunction with a student causative behavior. They 
inctude l^akes Good' Example (MAKES GOOD EX) and Maties Bad Example (MAKES BAD 
.EX)« These two incidents almost invariably accompany a praiseworthy or neg;* 
atlve behavior on the pjrt of thestudent and either a teacher reaction of 
praise br criticism. The teacher ^Ight not^ that a target child Is disrupting 
the class by talking with a peer, criticize his behavior and then say to the 
class •'If the rest of you don't pay attention, you're going to get In trouble. 
Just iJke John.'' in this case,, the coder would record on the same line John's 
number^ the student causative behavior number ( in this instance, SOC (^HAT), 

c 

place a check under the criticism column, and note the adult cr.tlcal .Incident 
number In Its cotunn. All of these numbers and checkmarks appear on the same 
line because they are related to the same Interaction^ 
. * 37' 



K dATA ANALYSES 

Because the Student Attributes Coding System focuses on the Individual 
. • \. ^ . . ■ • 

ditid, the coding can be 'applied to as few or as many students within one 

rctassrbom aEs is necessary for the purposes of the study. * Data col lected In 

this way car> be exarainad tn several fashions* Interacttons of single children, 

subgnpups of children who share common features, and^ Interaction patterns of 

the (ilass as a whole can be* studied with ease« The raw scorK, produced by 

tallying each child's check marks In each category are In the form of fnoquencles 

These raw frequencies may be converted to percentage scores In or^er to compare 

the scores of chlldrep whose raw frequencies Ir. Iho vartous-^categorles. were 

quite different, ' ♦ . 

The coding system presented here should not be viewed as a finished 

and closed product, but ra'Hter as a system that could be modi f I eel to fit 

other purposes than the collection of data for the one study for which J t 

was deigned. TJie^Student Causative Behavior list and the Adult Critical 

« . * .* 

Incident llsf are two sections of the coding system that might be redesigned^ 

for other purposes; It seems likely that the list of student causative behaviors 

should be expanded to include specifically the most frequent praiseworthy ^ 

behaviors^ leaving the "other" column free for Idiosyncratic e'vents. The 

Adult Crltlcey Incident section might be* redesigned 50 that the adult critical 

Incidents such as physical af foot Ion and flattery would not be doub I encoded 

when'they'^cur in conjunction with work or«sbcial contacts thaV are also 

recorded In other sections. These suggestions are but two that should be 

considered In making a decision to Implenvont the ijse of the Student Attributes 

Coding System In subsequent studies. 
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To eljmjnat^ fhe laborious task of hand tat lying all the r:aw data^ 



.aVc6rhf>ufer systeiti hais been written to tally data cards that can be punched 
d t recti yv trom. the coding sheets* For a complete .discussion^ of this system, 
rsee> Prawf^prd. and Wash I ngton ( 1 974 ) 



"J 
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. / ' % CODER TRAINING ANtf REtlABJLITY \. 

Bocaustt o'f the .cariplexlty of the system, a one- to two- wee*k tratnfng 
and^^practlce period usually wllj be necessary before sufficient 4 ntercoder 
reliability can be establ Ished* The following procedure Is recommended: 
(a) coders jshould^'faml I larize themselves 'with the manual and coding sheets, 
^djscusslhg. any questions they may have with the Investigators; (b) coder? 
shoutdythen write outi-hetr own examples* for each of the-codlng categories 
iand dflscuss these with the Investigator^; (c) cdders should exchange, code,' 
anifdXsciJiSs classroom tr^ansc'r I pts and episode de'scrJptlohsj (d) coders 
shoLldyjegln working In the classr6pm or coding vl.deo tapes of classroom 
interaction similar to that expected' In the researcfi. ' ' 

Twborli>;^re coders should work ""together so. that re|Iablllty (percent / 
agheement) can be monitored, Initfa^ly, coders should concentrate on applying 
the^^codlng distinct fori? In the system, without attempting to record the I dent I- 
ficatlon numbers 6f the children* The type of sesponse opportunity can be 
noted simply by entering check marks ih the appropriate columns, rather than 
child Identlf Ica-Mon numbers as will be used later. ^ Attemgfts to code child 



identification^ numbers In addition to coding all the lnterac1:Jons Included 
In *he system wllj/hamper most coders at this stage, LaterV when -fhe coders/ 
have learned to apply the system efficiently, they can start recording Identl- 
J IcatJ pa numbers with relative ease. Coders should write down^ln sufficient 
tdetal I for later recovery any questionable coding situation that comes up. 
Short periods, of coding Intermixed. with periods of discussion are preferable ^ 
In the beginning, to attempts to code for an entire mornlng'or afternoon. 

As the coders become more reliable In applying tJie system they can begin 
to 6ode for longer "tlme-pei lods and to begin to Identify the children by " 
numbers as they code". ' A seating chart bating all of the children In the room 

46 



;by. nufnb^jr shpuld be handy for quick refexance.at this' time* There coutd 
^bd f r^uant omissions Vn the early coding protocols, since coders who are 
unfamflU^^ the system, tJ>e*coding^sh*ts, and the children'^ Identl- 
fjcatlon numb^ might be unable to keep up with fast moving interaction 

' .SfqMnc^s^ Most of these^ disagreements duef'to omissions will disappear 
as*the^^^^ became more efficient In applying the system.*^ Once efficient 
•application occurs, so that there no longer are constant differences between 

^ coders In the number of tntertfctfons coded ,\ the data are ready for assessment 

■ ^-^ ' - ■ ■ i- ^ ' ' • ' ■ 

of I htercoder agreement and for discovery of constant dl.fferences In appHc- 
^tfon, of the system* Any constant differences which appear should:4}e d!s4> . 
.cussed with the coders, since such differences reflect disagreement In the 
Way equivalent situations are being coded, meaning that one or both coders 



aret not coding proper ly« 



Once cdnstant differences between c^ers in the way they apply the 
system are eliminated .and satisfactory intercoder agreement is achieved'; 
coders can begin to work Individually. Determinatipn of what constitutes • 
"satisfactory** Inte-^-coder agre€^ment will depend on the preferences of Individ- 
ual investigators and the degree of precision in data that the problem under 
study requires. As a general rule of thumb, the present invest igatofs recom- 
mend that Intercoder agreement of at least Q0% be attained before ^coders begin 
to work .alone, and that reliability checks be made periodically to ensure that 
reliability Is. being maintained and to aid indlscovery of any constant differ- 
ences between coders which may appear with time. Percent agreement Is deter- 
mined by the ratio of exact agreerrient between coders to the combined total 
of ^xact agreements plus omissions (one coder coded and the 6ther did not) • 
plus disagreement (both coders coded but disagreed on the coding). In * 
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•dotermlntng agr«ement on typ* response opportunity, for Instance, the 
denominator of .the ratio would be 'defined by the sum of all response oppor- 
tunities coded by coder A plus all -response opportunities which were coded 
by coder B but not cqded by A. thisJ aggregate can be divided Into four sub- • 
Hotals:" (a) cases .where both coders coded a response opportunity and* also 
agreed on the coding of the type of response opportunity; (b) cases, where 
both coders coded a response. opportunity but disagreed, on the type of response 
opportunity tnvolved; (c) ' cases where only coder A coded; (d)' cases where only 
coder B coded. Only Instances of the .first type (both coders have, coded the res- 
ponse opportunity »ird <Jdreed on the type of response opportunity tnvolved.) afe 

considered to bo agreements. ' ' , 

•When good coding -agreement Is efetablTsKed, the percent agreement using 

, ■ . •> . 

the formula described above will exceed B0% (for most .categories It will be . 

mucif higher), and the, dlscrepencles will tend to be omissions rather than 

-disagreements. ' Disagreements (both coders code but do not agree on the cddtng) 

f 

should be rare and should oc(^r only In connection with category boundaries 
known to be arbitrary ratl\er than absolute (affirmation vs. praise, negation 
vs. criticism, warning vs. criticism). ' ^. 

Since the system Involves objective coding of observable behavior. Its 
validity Is Insured automatically If It Is reliably applied according to 
the instructions In the manual. 'The on'ly real threats to validity occur In 
connection with unforeseen, types of Interactions which the manua I was not prepared 
to-'djBal with! Consequently, Investigators must Im^jress on coders* the necessity 
" for recording any unusual or unforeseen event In the classroom and discussing 
It with the Investigator at the earliest possible moment. . In order tp make 
decisions In these situations. Investigators' mus+^ave a clear grasp of their 
own conceptualization of the problem and the Inferences concerning It that are 
going to be' 'made on the basis of the data col lected. If coding a particular 

rj 42 



interaction (or coding It a certain way) would Introduce character Is tics 
^ Into the:data which would violate *he'lmpllclt or explicit assumptions about - 

tKeVdata which establish the basis for Inference from data to theoretical 

issuesr the Interaction should not be coded <or It shoulc* be coded In a 

way/that Is consistent with the Implicit or explicit assumptions )• Inve^lga^ 
. tors must also be careful to avolo contamlfilitlng their data by allowing' 

relevant biases, to affect decisions about how to code .??nf oreseen sl+uatlons^ ' 
'ideally these decisions should be made '»bHnd" —'without knowledge of s.vibject 
: characteristics relevant to the study*. If thfs Is not. possible It will be. ; 

necessary to rely on advance specif Icattop of decision rules and^or random- ' 
^^^^y^izlng procedures* Even In an objective coding system, rel lability can Insure 

validity only If the data and their 'Interpretation conform to the ..logical 

demands^f the research design. . . ^ • ' 
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